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Abstract: The rapid evolution of Generative Artificial Intelligence (GAI) represented by DeepSeek is 
triggering profound changes in the field of education. This study focuses on the practical dilemmas in 
the teaching of English continuation writing in senior high schools, and explores innovative teaching 
strategies for continuation writing based on the “DeepSeek Plus” technology. “DeepSeek Plus” 
technology helps address such problems in current senior high school English continuation writing 
teaching as insufficient text interpretation, lack of richness in teaching content, and inadequate 
effectiveness of assessment. Combining specific teaching cases, this paper systematically elaborates on 
the application paths of this technology: creating scenarios to drive output; facilitating input to boost 
output; optimizing evaluation to explore key focuses. “DeepSeek Plux” technology can assist teachers 
in text analysis and resource creation, build personalized learning paths for students, promote the 
coordinated development of language competence and thinking skills, and thus provide strong support 
for the innovation of foreign language teaching in the new era. 
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1. Introduction 

At the end of 2024, the General Office of the Ministry of Education issued the Notice on 
Strengthening Artificial Intelligence Education in Primary and Secondary Schools[1], emphasizing the 
enhancement of AI education. In 2025, the Plan for Building a Powerful Education Nation 
(2024-2035)[2], issued by the Central Committee of the Communist Party of China and the State 
Council, proposed promoting artificial intelligence to empower educational transformation. 
Empowering the high-quality development of basic education through digitalization is a strategic 
choice and an inevitable path for building a powerful education nation in the new era[3]. Amid the 
wave of technological innovation, DeepSeek, a GAI model, was officially launched in January 2025 
and quickly became a focus in the education area. As a Large Language Model (LLM), DeepSeek 
provides new technical support for the high-quality development of basic education, as well as practical 
support for the innovation of language teaching methods. 

The General High School English Curriculum Standards (2017 Edition, 2025 Revision)[4] 
(hereinafter referred to as the New Curriculum Standards) proposes deepening the integration of 
information technology and English courses, offering theoretical guidance for teachers to conduct 
innovative teaching practices with the help of technology. In senior high school English teaching, 
continuation writing, as an approach that integrates reading comprehension and writing practice, has 
become a normalized teaching model widely explored by teachers. Nevertheless, current continuation 
writing teaching is plagued by inadequacies in three key aspects: the in-depth excavation of textual 
meanings[5], the richness of teaching content and the effectiveness of teaching evaluation[6]. Therefore, 
exploring innovative approaches to continuation writing teaching with the aid of “DeepSeek Plus” 
technology is the focus of this study.  

Based on the above, this paper will concentrate on investigating how senior high school English 
teachers can use “DeepSeek Plus” technology to optimize continuation writing teaching practices, 
further deepen the philosophy of the New Curriculum Standards, and provide a reference for teachers 
to efficiently implement continuation writing teaching. 
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2. Teaching philosophy of “DeepSeek Plus” technology empowered English continuation writing 

The in-depth integration of DeepSeek with various educational technology tools has created 
possibilities for English teachers to innovate their teaching practices of continuation writing. 

2.1 Bridging with technology to achieve in-depth text interpretation and integration of multimodal 
resources 

With its intelligent language comprehension and multimodal content generation capabilities, 
“DeepSeek Plus” technology assists teachers in in-depth textual analysis and develops targeted 
teaching resources for continuation writing. As Wang Chuming[7] emphasized, effective continuation 
writing relies on in-depth alignment with the original text, facilitated by the technology’s natural 
language understanding and logical reasoning, which uncover the deep semantic logic of the text. 
Integrating knowledge construction, competence cultivation, and value guidance, it embeds the moral 
education value into teaching. As a GAI application, it addresses current issues of teaching resource 
homogenization and inefficient reuse[8], ultimately enhancing semantic alignment in continuation 
writing and optimizing the moral education resource system. 

2.2 Centering on students to construct authentic communicative contexts and personalized learning 
pathways 

“DeepSeek Plus” technology drives shift from teacher-centered to student-centered in continuation 
writing teaching by building authentic communicative scenarios and dynamic personalized learning 
paths. As Freitas and Neumann noted, scenarios, as a key to immersive learning, foster meaningful 
knowledge construction[9]. This technology can create various communicative scenarios closely 
aligned with students’ life experiences, breaking through the limitation of traditional writing tasks 
being divorced from real linguistic contexts, and helping students develop communicative competence 
in authentic language use. Meanwhile, based on the personalized adaptation and timely feedback 
learning mode of GAI[10], this technology can dynamically plan personalized learning paths according 
to students’ language proficiency and thinking characteristics, generate targeted feedback for students’ 
continuation of assignments, so as to guide students to shift from passively accepting instructions to 
actively exploring solutions. This mechanism stimulates independent expression through real contexts 
and embodies the student-centered philosophy. 

2.3 Oriented by literacy to promote the synergistic development of language proficiency and thinking 
quality 

Through intelligent language training and thinking guidance, the “DeepSeek Plus” technology can 
achieve the coordinated development of language ability and thinking quality in the teaching of 
continuing to write after reading, which is in line with the requirements of the New Curriculum 
Standards for the core competencies. From the perspective of language ability cultivation, this 
technology, relying on the semantic generation ability of large language models, can provide students 
with sentence structure suggestions, help students express their ideas clearly, and generate creative 
writing samples as examples of various writing styles[11]. In terms of enhancing thinking quality, its 
unique multi-dimensional questioning and analysis framework[12] can guide students to break away 
from conventional thinking, encourage them to deeply consider the logical relationships of problems, 
and thereby better solve them. Therefore, the “DeepSeek Plus” technology enables students to 
strengthen their logical thinking in the process of correcting their language and refine their language 
expression in the process of deepening their thinking, thereby achieving mutual empowerment of both. 

3. Teaching practice of continuation writing empowered by “DeepSeek Plus” technology 

Taking the teaching practice of “Writing an ending to a story” (Unit 4 of FLTRP High School 
English Compulsory 1) as an example, this study selectively adopted technical tools such as DeepSeek, 
Jimeng AI, and Xmind to explore design of communication scenarios, facilitation of effective output, 
and selection of evaluation focus in teachers’ continuation writing teaching practice. The details are as 
follows. 
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3.1 Creating scenarios to drive output 

First, the researcher guided students to review the complete content of the short story After Twenty 
Years. Subsequently, the researcher instructed DeepSeek to propose diverse communicative scenarios 
for output based on an in-depth understanding of the text, clarifying students’ continuation writing tasks. 
In response to Prompt 1, DeepSeek provided three scenario-based writing tasks, including submissions 
for a school newspaper column, special seminars at reading clubs, and calls for scripts for campus 
microfilms (see Table 1). Teachers can repeat this process and adjust the instructions multiple times 
until a suitable plan is identified. 

Table 1 Communication Scenarios Designed by DeepSeek 

Scenario 
One 

The “Life Story” column of your school, themed “Friendship Across 
Time”, is soliciting continuation works of O. Henry’s After Twenty 
Years from all students. Excellent manuscripts will be published in the 
school newspaper and awarded the Annual Story Award. 

Scenario 
Two 

The class reading club will hold a special discussion on After Twenty 
Years, and the discussion activity is creative continuation. Students 
need to work in groups and complete the continuation and 
presentation at the seminar. 

Scenario 
Three 

The student union initiated a “Adaptation of Classic Short Stories” 
microfilm competition, requiring the continuation of O. Henry’s After 
Twenty Years into a 3-minute script. The outstanding scripts will be shot 
by the film club and screened at the school art festival. 

The communicative scenarios should include four elements: topic, purpose, identity and 
occasion[13]. After multiple adjustments of the prompts, the researcher found that although the 
scenarios provided by DeepSeek were closely related to the topic and had clear communicative 
occasions and backgrounds, they failed to offer specific communicative purposes, making it difficult to 
provide students with genuine communicative experiences. Therefore, the researcher selected output 
tasks with potential communicative value, further improved the scenario design, and supplemented key 
information such as identity to make it more in line with students’ actual life situations. 

In this teaching practice, the students were freshmen in senior high school, who had not been 
exposed to the continuation writing before. Thus, the researcher chose the first set of design scenarios 
with relatively low difficulty and added “guidance on the values of friendship” as the communicative 
purpose. Therefore, the researcher described the overall output task as follows: The Life Stories column 
of your school is calling for continuation writing works of O. Henry’s After Twenty Years with the 
theme of “Friendship across Time”, aiming to deeply feel the profound power of friendship in the 
creative process. Excellent manuscripts will be published in the school newspaper and awarded the 
Annual Story Award. Subsequently, centering on this writing scenario, the researcher used the Jimeng 
AI tool to generate corresponding image resources (see Figure 1), providing visual materials for the 
writing task. 

 
Figure 1 Image Generated by Ji Meng AI around Writing Scenarios 

After students entered the communicative scenario, the teacher assigned the task: How will you 
write the end of this story? Students attempted to continue writing the story. During this process, 
students encountered cognitive conflicts, and developed strong learning pressure and motivation. 



International Journal of New Developments in Education 
ISSN 2663-8169 Vol. 8, Issue 1: 54-61, DOI: 10.25236/IJNDE.2026.080109 

Published by Francis Academic Press, UK 
-57- 

Prompt 1: Assuming you are a senior high school English teacher who asks students to continue 
writing the story with the opening set as “Bob is released from prison”. Based on this text, please 
design three authentic writing scenarios that are closely related to senior high school students’ daily 
lives. 

3.2 Facilitating input to boost output 

3.2.1 Content facilitation 

A key difficulty for students in understanding reading materials lies in the key vocabulary within 
the texts. Therefore, in the content facilitation stage, the researcher first asked students to work in 
groups to mark the key vocabulary in the text. Subsequently, the researcher input Prompt 2 and used 
DeepSeek to generate a supplementary vocabulary list, guiding students to conduct comparative 
discussions and strengthen their contextual understanding. The vocabulary selected by DeepSeek plays 
a crucial role in understanding the reading material. 

Secondly, to ensure the consistency of characters and events in the continuation writing, the teacher 
used DeepSeek to summarize the gist of the reading material. In response to Prompt 3, the result 
generated by DeepSeek is presented. It accurately summarizes the core content of the article, helping 
students better grasp the context and logic of the text. The selected vocabulary and gist are as follows. 

The selected vocabulary (with omissions): 

(1) appointment: Refers to the reunion that Bob and Jimmy agreed upon twenty years ago. 

(2) stalwart: Describes the police officer as physically strong, suggesting the authoritative nature of 
their profession. 

(3) swager: Describes the confident posture of the police officer when walking, reflecting Jimmy's 
pride in his duty and contrasting with the inner struggle of the officer over the arrest of his friend. 

(4) groove: Metaphorizes the routine and strictness of life in New York, suggesting the reason why 
Bob chose to venture into the west to seek wealth. 

The gist of the text (with omissions): 

Two former friends, Bob and Jimmy, agreed to meet twenty years later. Bob went to the west to seek 
his fortune and became a wanted criminal; Jimmy stayed in New York and became a police officer... 

Subsequently, to further explore the connotations of the text, the researcher utilized DeepSeek to 
construct a three-dimensional text interpretation logical framework of knowledge-competence-values, 
facilitating students’ in-depth understanding of the text, fostering correct values and enhancing their 
English core competencies. The details are as follows. 

Knowledge (with omissions)：Master the storyline and character relationships, like the agreement 
made twenty years ago, the reversal of identities, and the conflicts between morality and law. 

Competence (with omissions)：Enhance logical reasoning skills, such as inferring the characters’ 
identities and the plot developments based on the details of the text. 

Values (with omissions)：Understand the balance between responsibility and morality, that is, 
Jimmy’s decision to fulfill his police duties reflects the value of “law trumps personal feelings”. 

Finally, the researcher used the visualized tool of “DeepSeek plus Xmind” to draw a mind map, 
providing students with suggestions for continuation writing plots. The specific process is as follows: 
the teacher input Prompt 5, used DeepSeek to output the mind map content in Markdown format, and 
then converted it into a visualized mind map with Xmind, as shown in the figure 2 below. 
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Figure 2 Mind Map Generated by “DeepSeek Plus Xmind” 

Prompt 2: Please select the key vocabulary from the text and provide explanations based on the 
context. 

Prompt 3: Please summarize the gist of the text. 

Prompt 4: Please extract the core concepts from the original text, match them with the requirements 
of English core competencies, and construct a logical framework of knowledge-competence-values. 

Prompt 5: Assume you are a senior high school English teacher who asks students to write a 
two-paragraph continuation of the story based on the above text, with the following opening sentences 
for each paragraph. [Opening Sentences of Continuation Writing]. Before the continuation writing, 
please generate a mind map in Markdown format to help students develop ideas for the plot. 

3.2.2 Language facilitation 

In this stage, the researcher first focused on the New Curriculum Standard vocabulary to promote 
students’ mastery of the target vocabulary. The specific operation is as follows: the researcher input 
Prompt 6 and used DeepSeek to generate two high-quality model essays, which integrated the target 
vocabulary of this unit and presented it in authentic contexts. Meanwhile, the researcher instructed 
DeepSeek to blank out the target vocabulary in the model essays and design them into gap-filling 
exercises. In addition, the target grammar of this unit is the usage of attributive clauses. Therefore, the 
researcher guided students to identify and analyze attributive clauses from the reading material. 
Subsequently, the researcher used DeepSeek to generate special writing materials containing attributive 
clauses based on the text to further deepen students’ understanding of attributive clauses. Then, the 
researcher used DeepSeek to blank out the generated materials for conducting language inquiry 
activities. The model essay and writing materials are as follows (with omissions). 

Stepping out of jail into the cold wind, Bob, now 58, felt lost and helpless. The prison gate screaked 
shut behind him, and he stood shivering in the bitter wind. Suddenly, a young man in a delivery uniform 
approached. “Sir,” he said, handing Boban envelope, “this was left for you years ago. The sender said 
to _____ it tonight.” Bob frowned. The handwriting on the envelope was _____ — Jimmy’s. 

Doubtfully, Bob unfolded the note from the young man. The message was simple: “If you’re reading 
this, it means you kept your promise. Meet me at the old diner — no cops, just us.” The diner, now a 
_____ café with glowing screens, still stood in the same _____. Inside, a gray-haired man sat alone, a 
faint white _____ visible under the harsh lights. “Jimmy?” Bob whispered. The man looked up. “Took 
you long enough,” he said gruffly. “Some bonds _____ outlast eventime and bars.” 

Action description: Bob staggered out of the iron gate, his hands trembling as he clutched the thin 
coat _____ barely protected him from the biting wind.  

Psychological description: Memories of the past two decades flooded his mind, each regret sharper 
than the icy gusts _____ numbed his face.  

Dialogue description: “Jimmy said you’d want to see this,” the young man muttered, pressing the 
yellowed envelope into Bob’s palm _____ still bore the prison’s calluses.  

Environmental description: The empty street stretched before him, _____ only a few old streetlamps 
still worked.  
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Finally, to encourage students to experiment with more diverse writing styles, the researcher input 
Prompt 8 to drive DeepSeek to rewrite the model essays in the linguistic style of the writer O. Henry. 
Famous for his humorous, witty and engaging linguistic style, O. Henry’s style brings a fresh 
perspective and inspiration to students’ writing learning, enhancing the interactivity and interest of 
classroom teaching. 

Prompt 6: Based on the original text and the two provided opening sentences, please create two 
separate continuation writing essays. Requirements: 1) Each essay consists of two paragraphs, with a 
length of approximately 150 words; 2) The essays must include the New Curriculum Standard 
vocabulary of this unit; 3) The language is fluent and the logic is clear; 4) It is in line with senior high 
school students’ cognitive level and writing style. After completing the essays, blank out the target 
vocabulary in the essays and design them into gap-filling exercises to help students consolidate 
vocabulary in authentic contexts. 

Prompt 7: Please generate continuation writing materials that are consistent with the original plot 
based on the two provided opening sentences, including action descriptions, psychological descriptions, 
dialogue descriptions, and environmental descriptions. Generate two sentences for each type of 
description, and each sentence must use one attributive clause. After generating the materials, blank 
out the key parts of the sentences and design them into gap-filling exercises to help students understand 
the usage of attributive clauses. 

Prompt 8: Please rewrite the model essays in O. Henry’s linguistic style. Meanwhile, pay attention 
to the use of attributive clauses during the rewriting process. 

3.2.3 Structure facilitation 

To enhance the coherence of continuation writing discourses, the researcher first guided students to 
observe the cohesive devices in the text, including reference, substitution, ellipsis, conjunction, and 
lexical cohesion[14]. For instance, cohesion is achieved through pronouns such as “his”, “this”, and 
“that”; and conjunction is realized via words like “therefore” and “provided that”. Subsequently, the 
researcher used DeepSeek to further expand relevant cohesive words and generate corresponding 
example sentences to help students understand their usage, as shown in Table 2. Students were required 
to select 3 cohesive words from the examples and revise their own continuation writing. 

Table 2 The Transitional Words and Example Sentences Provided by Deepseek 

Category Transitional words (with omissions) Example sentences (with omissions) 

reference these, those, here, there 
These years in prison had stripped him 
of everything—these memories clung 
to him like shadows. 

substitution one, do, so 
It contained an address, one he 
recognized as the old police station, 
and a date: Tonight, 10 PM. 

ellipsis 
some  
do (eg. My father likes jogging every 
morning, and I do too.) 

Bob stared at the diner window. Some 
recognized him instantly and looked 
away. 

conjunction although, meanwhile, furthermore, 
moreover, finally 

Although the note offered a meeting, 
Bob hesitated; trust was a currency he 
no longer possessed. 

lexical 
cohesion Wealth → fortune, success → failure  

Prompt 9: Based on the cohesive words in the text, please expand more cohesive words and 
generate corresponding sentences that include these words and are consistent with the continuation 
writing plot. 

3.3 Optimizing evaluation to explore key focuses 

In this stage, the researcher collected 40 students’ writings, excluded 5 invalid ones, and thus 
selected 35 valid writings for analysis. First, the researcher uploaded the students’ individual writings 
to DeepSeek for evaluation and input Prompt 10 to obtain corresponding diagnostic evaluations and 
revision suggestions. DeepSeek provided a revised and polished example (excerpt): He gazed at the 
outside world, which he had not seen for two decades, and a flood of painful memories rushed into his 
mind. 
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DeepSeek identified the main problems in the students’ writings: 1) A relatively large number of 
grammatical and spelling errors; 2) Simplistic sentence structures; 3) Overly direct emotional 
expression lacking detailed descriptions; 4) Insufficient detailed depictions; 5) Incoherent transitions 
between plots. Based on these feedbacks, the researcher guided students to make preliminary revisions 
to their drafts, so as to deepen their understanding of the techniques behind the revisions and enhance 
their autonomous learning abilities. 

Subsequently, the researcher used DeepSeek to analyze the 35 valid writings and explore the 
common problems among them (See Table 3.) 

Table 3 Common Problems in Students’ Writings Analyzed by DeepSeek 

Dimensions Common problems Specific Examples 

Content 

Insufficient emotional description He was angry. 
Theme deviation: The ending fails to echo the 
contradiction between friendship and responsibility 

He wanted a new 
life. 

Empty details: The environmental description is 
general and lacks a sense of imagery The wind was cold. 

Language 

Grammatical errors: subject-verb inconsistency, 
incorrect tenses He feel sad. 

Monotonous vocabulary: Repeated use of simple 
words (such as cold, sad) 

The wind was very 
cold. 

Structure 

Ambiguous logical relationships: The causal and 
transitional relationships between sentences are not 
clear 

He felt sad. He 
decided to change. 

Single connective: Repeated use of “and” and “but” He was cold and 
tired and sad. 

Misuse of conjunctions He failed. However, 
he tried again. 

DeepSeek conducted an in-depth analysis of the students’ writings and pointed out the shortcomings 
in their output, including insufficient deviation theme and emotional description and so on. 
Subsequently, the researcher systematically sorted out the students’ works based on the evaluation, and 
clarified the evaluation focus and typical samples in accordance with the principles of typicality, 
progression, and teachability for evaluation focuses[15]. 

Specifically, the researcher found that among the common problems identified by DeepSeek, 
grammatical errors, monotonous vocabulary, and structural issues are long-standing problems in 
language learning process that are difficult to improve rapidly in a short period of time, and thus lack 
teachability. Insufficient emotional descriptions and empty details are due to the fact that the students 
were exposed to continuation writing for the first time and have an insufficient understanding of the 
importance of emotional and detailed descriptions in continuation writing. This problem is expected to 
be quickly improved with effective feedback. Therefore, the researcher determined “deviation from the 
theme” as the evaluation focus for this teaching practice and selected typical samples. It can be seen 
that DeepSeek can quickly identify the common problems in students’ writings, but teachers still need 
to make decisions based on the actual learning situation. 

Prompt 10: The following is a student’s writing. [Original text of the student’s writing]. Please 
conduct a diagnostic evaluation of this writing and put forward polishing suggestions. 

Prompt 11: Assume you are a senior English teacher. Please analyze these students’ drafts from 
three dimensions: content, language and structure. Afterwards, compile a summary table of common 
problems with specific examples attached. 

4. Conclusions 

Through the practical exploration of the “DeepSeek Plus” technology in senior high school English 
continuation writing teaching, this study has verified the unique value of the “DeepSeek Plus” 
technology in innovating traditional continuation writing teaching. Not only can the “DeepSeek Plus” 
technology assist teachers in conducting in-depth text analysis and effectively integrating multimodal 
writing resources, but it also constructs personalized learning paths for students, promoting the 
development of both language proficiency and thinking quality. This innovation in teaching methods 
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not only aligns with the development requirement of promoting the in-depth integration of new 
technologies with education and teaching proposed in China Education Modernization 2035, but also 
provides an innovative path for the teaching of continuation writing under the orientation of core 
competencies. Future research can further explore effective strategies for the in-depth integration of the 
“DeepSeek Plus” technology with continuation writing teaching, and offer a more worthy practical 
reference for foreign language teaching innovation under the background of educational digital 
transformation. 
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