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Abstract: The promotion of multicultural education in educational policies is plagued by widespread 

issues such as a disconnect between policy direction and local implementation, fragmented cultural 

content, and a lack of continuity in curriculum implementation. This paper, combining policy text 

analysis with empirical research, explores the synergistic approaches between cultural heritage and 

multicultural education from the perspective of educational policy. The study involved content analysis 

of representative policy texts from the past decade, comparative research on educational practice cases, 

and statistical analysis of questionnaires and interviews with teachers and students. The results showed 

that the mean scores for each indicator in the intervention group are 3.45±0.50 before the intervention. 

After the intervention, these scores significantly increased to 4.10±0.48 for cultural identity, 4.00±0.50 

for multicultural attitudes, and 3.85±0.55 for intercultural competence. T-tests showed statistically 

significant differences (t=5.12, p=0.001). The cultural inclusiveness indicators and curriculum 

diversity embedded in the policy have a significant impact on the improvement of students' cultural 

identity and cross-cultural understanding ability; in terms of implementation details, promoting 

teachers' cross-cultural teaching ability construction and school local cultural curriculum development 

through policy guidance is a key mechanism for achieving educational equity and cultural symbiosis. 

Keywords: Globalized Education; Local Cultural Heritage; Multicultural Education; Educational 

Policy Analysis; Empirical Research 

1. Introduction 

As the process of globalization gains momentum, the education system not only becomes likely to 

are affected by the pressures of the knowledge economy, the development of international talent, but it 

also has to deal with the challenge of cultural diversity and the maintenance of the local culture. 

Multicultural education is highly promoted in the global environment, as it is expected to increase 

cross-cultural awareness of students, their social inclusion, and ability to think critically. Nonetheless, 

in reality, educational policies may have some difficulties, including the lack of a globalization-local 

culture fit, the uniformity of the program content, and the lack of cross-cultural competence of the 

teachers. Such problems restrict the principles of multicultural education and can undermine the 

perception of students belonging to local culture. 

It is in this light that this article seeks to discuss how educational policies are able to facilitate 

multicultural education in the globalization era and at the same time retain the local culture. Based on 

the analysis of policy texts, the case study of education comparison, teacher and student questionnaires, 

this research paper is organized into a systematic examination of the particular role of policies in 

curriculum content, teacher training, and use of cultural resources, and evaluates the effects of the 

policies on cultural identity and cross-cultural knowledge in students. 

2. Related Works 

Local cultural heritage and multicultural education are like the two poles of Yin and Yang in the Tai 

Chi of Chinese Taoist philosophy. They are both opposed and inclusive of each other. In the context of 

globalization, education policies should adhere to the inheritance of local culture, maintain the cultural 



International Journal of New Developments in Education 

ISSN 2663-8169 Vol. 7, Issue 11: 91-98, DOI: 10.25236/IJNDE.2025.071115 

Published by Francis Academic Press, UK 

-92- 

foundation, and at the same time be compatible with multiculturalism, maintain equal respect for 

different cultures, and promote the exchange and harmonious development of local culture and other 

cultures. However, in the practice of adhering to the balance between local cultural heritage and 

multicultural education, learners often have cognitive biases, which has always been a controversial 

issue in academic discussions. Existing studies generally emphasize the positive role of multicultural 

education. Mariyono once analyzed the current situation, challenges and opportunities of multicultural 

education through a systematic literature review and interviews with experts in multicultural education 

in Indonesia. He pointed out that promoting cultural inclusion and social solidarity requires curriculum 

reform, teacher training and community participation, while overcoming institutional barriers and 

social prejudices [1]. Naz et al. discussed the advantages and disadvantages of multicultural education 

with 200 teachers and students from educational institutions in Lahore. The results showed that 

multicultural education can enhance students' cultural awareness, empathy, critical thinking, and 

classroom inclusivity, but teachers are not well-prepared, resources are scarce, students are 

overburdened with information, and sensitive topics cause discomfort [2]. Maulidiah et al. compared 

the value of multicultural education in Indonesian junior high school seventh grade and senior high 

school tenth grade Chinese textbooks through critical discourse analysis. The results showed that the 

high school textbooks emphasized the value of multicultural education on religious, cultural, and ethnic 

issues, which helped promote social solidarity and cultural diversity, and also put forward suggestions 

for improving the development of textbook values [3]. Azhari et al. explored the significance and 

practice of multicultural education in Indonesia through a literature review. The results showed that 

multicultural education helps cultivate students' tolerance, fairness, and democratic attitudes, but is 

constrained by insufficient teachers and limited teaching resources. Through teacher training, inclusive 

textbook development, educational technology application, and cooperation among all parties, 

multicultural education can be effectively promoted to promote social harmony and tolerance [4]. 

However, it is worth noting that most of these studies focus on multicultural education itself, and there 

is little discussion on the possible conflicts, trade-offs, and tensions between local cultural heritage and 

multicultural education. For example, in curriculum design, emphasizing multiculturalism may lead to 

the marginalization of local cultural content and a decline in students' sense of identity with their own 

culture; in policy implementation, schools and teachers may feel confused between maintaining 

cultural roots and introducing foreign cultures. This potential tension suggests that simply emphasizing 

the value of multicultural education may obscure the controversies and challenges in actual operation, 

and also suggests that future research should pay more attention to how to achieve a dynamic balance 

between local culture and multiculturalism in educational practice. Domestic and foreign scholars have 

also made similar observations on this issue. 

Given that local values are gradually disappearing, Ibrahim and Sundawa insist more on local 

cultural education, and character education based on local culture can effectively instill national values. 

National values cover religion, mutual assistance and cooperation, local art and literature, and local 

skills. Character education for the younger generation is crucial. The country has a rich local culture, 

and in the context of globalization potentially leading to the decline of local culture, these cultures must 

be cultivated from childhood [5]. Faced with the new requirements of Chinese-style modernization, it is 

necessary to promote the transformation of social work from localization to new localization, and from 

embedded participation to symbiotic integration. On the basis of the original initial localization, it is 

necessary to integrate into the governance system with Chinese characteristics and more effectively 

promote the localization of social work practice [6]. Qi Jian said that in the context of the construction 

of modern civilization of the Chinese nation, to promote the spirit of educators, to understand the 

principles and spiritual motivation of teacher culture construction under the guidance of the macro 

strategy of Chinese-style education modernization, and to reshape the noble personality, spiritual 

outlook and professional qualities that teachers in the new era should possess, it is necessary to 

strengthen cultural confidence and pay attention to the cultivation of ideals, beliefs and moral 

sentiments [7]. Existing literature shows that the balance between local cultural education and 

multicultural education is a dynamic process. It requires institutional support from policies, curriculum 

and teachers' professional abilities, as well as attention to potential cognitive biases and operational 

challenges in educational practice. This controversy provides an important direction for future research, 

namely, how to achieve the organic integration and dynamic balance of local culture and 

multiculturalism in the context of globalization. 
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3. Methods 

3.1 The theoretical basis and implementation approaches of bilingual and multilingual education 

The methodological framework that was applied in this study relies mostly on the Multicultural 

Citizenship Theory by Kymlicka [8]. In his works, Kymlicka (1995) believes that the modern states, in 

the future of globalization and greater migration, ought to pursue an institutional compromise between 

the principle of national unity and the principles of cultural differences. His central argument is that 

equality among people is not synonymous with cultural homogenization, instead, it should realise dual 

identity of the individual and groups by having equality in diversity. Kymlicka supports the idea that 

social cohesion and cultural marginalization of the minority can be prevented by acknowledging and 

incorporating the cultural traditions of the minority groups in the education system. The theory offers a 

valuable basis on values in the analysis of the connection between local cultural heritage and 

multicultural education in this study. 

When considering the educational policy, the theory advanced by Kymlicka will lead us to the dual 

aspects of the rights and identity; on the one hand, there is a need to ensure that the predominant role of 

the national culture in the educational curriculum, which will ensure cultural continuity and national 

identity; on the other hand, there is a need to ensure that diversified cultural groups will have their 

educational rights and space to express themselves equally in the educational process. 

Thus, the paper, with the assistance of the theory of multicultural citizenship developed by 

Kymlicka, discusses the way education policy can provide a dynamic balance between the local 

cultural heritage and the multicultural education through the prism of cultural rights, civic identity, and 

educational equity. Such a theoretical basis does not only assist in establishing the analytical 

framework but also offers meaningful evidence when it comes to future discussion of the cognitive 

biases and policy dilemmas in the educational practice. 

By promoting the bilingual education model, opening multilingual education courses, cultivating 

bilingual teachers and taking appropriate policy support measures, we can give priority to the 

development of Chinese and local ethnic languages, and provide students with better opportunities to 

develop language skills and cross-cultural communication skills through bilingual education and 

training. In addition, schools should also open courses in different ethnic languages, and teach in the 

form of language, oral communication and literature, so that students can learn their own ethnic 

languages[9-10]. 

The tools to help develop cross-cultural communication skills are simulation training. Through the 

development of varied multicultural environments, participants have the ability to use their 

communication knowledge in practical contexts by use of simulated situations thus enhancing their 

flexibility and strength. 

3.2 Enhance the Awareness of Excellent Cultural Practices 

The world is undergoing varying cultural exchanges and collisions within the ideological systems 

and mainstream cultures. In addition to the exploration and exploitation of the spiritual resources of the 

traditional Chinese culture, the university education ought to be made more attractive and competitive 

with the global outlook and an open mind. The cultural renewal and innovation are practices and the 

cultural confidence is demonstrated by the real behavior of university students. Confidence in culture 

of adults does not mean to admire oneself, but it is logical and critical awareness of other cultures. To 

this end, university educators should fully recognize the necessity of engaging in social practice, 

innovate collaborative educational activities, and organize student social practice activities [11]. For 

example, visits to cultural relics, revolutionary education bases, and revolutionary drama performance 

competitions can allow students to personally experience the unique charm and spiritual power of 

China's excellent culture, thereby enhancing their patriotism and fostering a strong sense of 

identification with this excellent culture. Furthermore, in the process of multicultural competition, a 

tolerant attitude towards various cultural concepts is necessary. At the same time, through the 

establishment of cultural clubs and the holding of campus cultural and arts festivals, students should be 

guided to create cultural achievements that are consistent with the core socialist values. At the same 

time, we must establish an incentive mechanism to improve the spiritual level and cultural taste of 

college students through funding cultural activities, awarding honorary medals, and cultural and 

creative activities. This will promote the formation of more conscious practical habits in cultural 

innovation among college students, enhance our cultural confidence, and enrich and develop our 
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distinctive socialist culture. 

Guided by this philosophy, how should cultural curriculum design be approached? A significant 

portion of the talent cultivated by universities will become the inheritors and disseminators of 

traditional rural culture. Therefore, reforming cultural education curricula at the university level is 

particularly important. As mentioned earlier, since World War II, scientific and technological 

advancements have advanced by leaps and bounds, widening the gap between people and individuals. 

Consequently, university educational concepts and curriculum structures have shifted accordingly. 

Against this backdrop, greater emphasis should be placed on humanistic development. Chinese 

universities can learn from the University of Tokyo's approach, which requires students to complete 

many courses similar to those offered by the university's Department of Education during their first two 

years before continuing their studies. This curriculum design addresses the new challenges brought 

about by globalization and provides students with a forward-looking perspective on the future. Top 

universities worldwide have diverse curriculums. For example, the University of Tokyo mandates the 

study of two foreign languages, along with computer science and biology. Technical skills, such as 

training in two foreign languages and computer science, are relatively easy to achieve. On the contrary, 

general education should focus on the interaction between people from a cross-cultural perspective, 

take East Asian thinking as an example, and design courses such as East Asian traditions and 

modernization, so that China can inherit and carry forward its excellent local culture in the tide of 

globalization and modernization. 

3.3 Exploring the Balance between Local Heritage and International Inclusiveness in Chinese 

Education Policy 

The Chinese culture has always been focused on harmony, which is entrenched in the traditions of 

the Chinese nation that are several millennia old. To begin with, Chinese nation has always promoted 

an all rounded learning that is Confucianist-based. This model of education has not only received 

popular social acceptance in the history, but it has also generated a formidable element of ethnic 

integration. Confucian notion of harmony without uniformity offers a theoretical basis of ethnic 

integration and social peace. Secondly, the Chinese government has embraced the policy of promoting 

ethnic cultural education through a tailored to local conditions in order to avoid worsening the cultural 

conflicts. It has adapted appropriate educational practices to the cultural features, language practices 

and religious orientations of various regions and ethnicities to facilitate diversification of the cultures of 

the minorities. In particular, within the framework of the one country, two systems, especially in Hong 

Kong, Macau and Taiwan, education policies would be composed of local features with the demands of 

central policies, as it is a manifestation of the concept of multicultural coexistence. 

In this respect, the principal value of education policy is to sustain and propagate peace between the 

ethnic groups. The presence of multiculturalism does not suggest the presence of culture conflict as 

multicultural theorist Anthony Giddens said; instead, it means that people can live together with no 

conflict but on mutual respect of each other. Chinese understanding of peace is based on fostering 

cultural harmony without interfering with diversity. This concept not only flows in internal national 

integration, but also it is evident in the way the country draws its foreign cultural policies. 

The policies of China regarding international exchange and intercultural education show respect 

and inclusiveness to the foreign cultures and philosophies of education. The Chinese education system, 

by supporting Sino-foreign cooperative education programs, the introduction of international curricula, 

as well as the admission of international students, attempts to fulfill the requirements of international 

students in terms of their learning and developing their cultural identity. Not only will this policy lead 

to the culture of China being preserved and further developed, but also to the globalization of Chinese 

education and increased international influence [12]. 

In addition, the mutual learning between civilizations has been established through educational 

exchanges between the nations of China and various other countries, which has led to diversity in the 

education systems of the world. The research of scholar Hermann Baerwein on the topic of educational 

cultural diplomacy states that educational exchange can not only be a method of cultural export but also 

a major instrument to create an open and accommodative national image. Thus, not disrupting and 

inheriting its culture, China stimulates the process of global cultural integration and supports its soft 

power at the same time the internationalization of its education policies[13]. 

Nevertheless, as the pace of globalization increases, the question of how to profoundly incorporate 

these ideas of multiculturalism with the local culture is a critical question to the education policy of 
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China. Cultural identity is the only way to ensure cultural innovation and development and this is 

possible not only by ensuring that we attain what Professor Yang Guorong said; localized 

multiculturalism[14]. Thus the multicultural education of China in the future should also focus more on 

the organic combination of local and foreign cultures. This should not just be incorporated in the 

content of the curriculum and teaching models, but also in the educational philosophy and social 

practices of the teachers. 

4. Results and Discussion 

4.1 Design Type and Overall Plan 

Design type: Quasi-experimental (non-random class assignment), parallel-controlled, mixed 

methods (quantitative as the primary, qualitative as the supplement). 

Intervention duration: One semester (12–16 weeks), including pretest, intervention, posttest, and 

3-month follow-up (optional). 

Groups: intervention group (implementation of the full program) vs control group (conventional 

curriculum). 

4.2 Research Subjects and Sample Size 

Target audience: Several classes of a certain grade in middle school/university (or matching grades 

in different schools). 

Sample size: 100 students per group (i.e., 3–4 classes per group, depending on class size) to ensure 

a medium effect size of 0.5 and 80% power. A larger number of classes is preferred to facilitate 

multilevel modeling. 

Teacher sample: All teachers who participate in the intervention (approximately 6–12 people) are 

used for teacher questionnaires and interviews. 

4.3 Intervention Content 

Restructuring of course content: Replace or supplement 25%–40% of reading/teaching content with 

local classics and Asian/non-Western literature (graded reading packs). 

Bilingual/Multilingual Teaching Module: 1–2 teaching activities or discussions per week in local or 

minority languages. 

Simulation scenario training: One cross-cultural simulation per month (such as business 

negotiations, community cooperation projects), including role-playing and immediate feedback. 

Teacher training: Two training sessions (1–2 days each) are conducted before the intervention, 

covering topics such as multicultural teaching methods, classroom management and assessment, and 

lesson plan design. During the implementation period, lesson plan examples and monthly supervision 

are provided. 

Campus Cultural Practice: Organize 1-2 off-campus cultural visits/cultural festivals to encourage 

students to participate in local cultural presentation and creation. 

Table 1 Questionnaire reliability test (Cronbach's Alpha) 

Measurement Indicator Cronbach's Alpha Conclusion 

Cultural Identity 0.82 Good Internal Consistency 

Multicultural Attitudes 0.78 Good Internal Consistency 

Intercultural Competence 0.80 Good Internal Consistency 

To ensure the reliability and validity of the research results, this study conducted reliability tests and 

correlation analyses on the questionnaire data. First, Cronbach's Alpha was used to assess the internal 

consistency of the scale to verify whether each measurement indicator had good reliability. According 

to the test results, the Cronbach's Alpha values for all measurement indicators were greater than 0.7, 

namely cultural identity (0.82), multicultural attitudes (0.78), and intercultural competence (0.80). The 

results in Table 1 indicate that the scale used in this study has good internal consistency and can 

effectively measure the various variables. 



International Journal of New Developments in Education 

ISSN 2663-8169 Vol. 7, Issue 11: 91-98, DOI: 10.25236/IJNDE.2025.071115 

Published by Francis Academic Press, UK 

-96- 

4.4 Data Analysis 

This study evaluates the intervention effect through three indicators: cultural identity, which 

measures students' identification with local culture; multicultural attitude, which reflects students' 

tolerance and respect for different cultures; and intercultural competence, which examines students' 

understanding and adaptability in cross-cultural communication. 

Table 2 Comparison of students' cultural identity and multicultural attitudes before and after the test 

Group 
Measurement 

Time 

Cultural 

Identity 

(Mean±SD) 

Multicultural 

Attitude 

(Mean±SD) 

Intercultural 

Competence 

(Mean±SD) 

t-value p-value 

Intervention 

Group 
Pre-test 3.45±0.50 3.20±0.55 3.05±0.60   

Intervention 

Group 
Post-test 4.10±0.48 4.00±0.50 3.85±0.55 5.12 0.001 

Control Group Pre-test 3.42±0.52 3.18±0.57 3.08±0.62   

Control Group Post-test 3.50±0.51 3.25±0.56 3.15±0.61 0.82 0.42 

Before the intervention, the mean scores for each indicator in the intervention group are 3.45±0.50 

for cultural identity. After the intervention, these scores significantly increase to 4.10±0.48 for cultural 

identity, 4.00±0.50 for multicultural attitudes, and 3.85±0.55 for intercultural competence. T-test 

results show statistically significant differences (t=5.12, p=0.001). In contrast, the control group shows 

no significant changes between pre-test and post-test, with the exception of cultural identity, which 

increases from 3.42±0.52 to 3.50±0.51. The t-test does not reach significance (t=0.82, p=0.42), 

indicating that, in the absence of intervention, students' cultural identity, multicultural attitudes, and 

intercultural competence do not change significantly (as shown Table 2) . 
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Figure 1 Analysis of teachers’ cross-cultural teaching ability and classroom diversity atmosphere 
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Figure 2 Summary of classroom observation results 
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The mean scores for teachers in the intervention group are 4.20 ± 0.35 for cross-cultural teaching 

ability and 4.10 ± 0.40 for classroom diversity atmosphere; for teachers in the control group, the scores 

are 3.50 ± 0.40 and 3.45 ± 0.42, respectively. Independent sample t-tests reveal significant differences 

between the two groups in cross-cultural teaching ability (t = 4.52, p = 0.002) and classroom diversity 

atmosphere (t = 4.18, p = 0.003), indicating that the intervention significantly improves teachers' 

cross-cultural teaching ability and classroom diversity atmosphere, as shown in Figure 1. 

The intervention group's mean scores for teacher inclusion, student interaction, and cultural content 

diversity are 4.25, 4.15, and 4.30, respectively, while the control group's corresponding scores are 3.50, 

3.60, and 3.55. Independent sample t-tests show statistically significant differences in all three 

indicators, indicating that the intervention group significantly outperforms the control group in overall 

classroom multicultural atmosphere, as shown in Figure 2. 
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Figure 3 Frequency table of thematic coding of student focus interviews 

The most used were followed by interest in multiculturalism, 20 times, which makes up 50.0% of 

the total coding, which means that students were more interested and open to different cultures 

following the intervention. The term intercultural collaboration is used 15 times, which makes up 37.5 

percent, which is some indicator of the improved awareness and skills of the students in cross-cultural 

communication and collaboration. Figure 3 demonstrates that the theme of difficulty in adaptation is 

present 12 times. The findings of the focus group interviews support the quantitative ones, proving that 

the intervention has been considerably effective in improving the interest of students in 

multiculturalism, cultural confidence, and cross-cultural collaboration awareness. But this can also 

imply that, later teaching must place extra emphasis on individual diversity and enhanced cultural 

adaptation assistance and emotional direction (as depicted Figure 3). 

Table 3 Correlation analysis between variables (Pearson correlation coefficient) 

Variable 
Cultural 

Identity 

Multicultural 

Attitudes 

Intercultural 

Competence 

Cultural Identity 1 0.65** 0.72** 

Multicultural Attitudes 0.65** 1 0.68** 

Intercultural Competence 0.72** 0.68** 1 

In addition, this study conducted Pearson correlation analysis to explore the relationships between 

the variables. The results showed a significant positive correlation between cultural identity and 

multicultural attitudes (r = 0.65, p < 0.01), and also a significant positive correlation between cultural 

identity and intercultural competence (r = 0.72, p < 0.01). Table 3 indicates that participants with higher 

levels of cultural identity generally performed better in terms of multicultural attitudes and intercultural 

competence. 

5. Conclusion 

The coexisting development of globalization and localization in this paper is researched in the 

context of educational policy and the interaction and the dynamic balance between multicultural 
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education and the local cultural heritage. This paper shows multi-level functions of educational policy 

in the process of fostering cultural inclusion, diversification of curricula and value identity formation 

by using content analysis of policy documents, comparative case study of educational practices and 

survey and interviews of teachers and students. The results indicate that policy efficiency does not 

solely rely on macro-level institutional oversight, but also on micro-level implementation, such as 

curriculum design, teacher professional growth, and community involvement. Notably, this study 

makes an important discovery: the inclusion of local cultural aspects in the curriculum and the 

introduction of the idea of intercultural education work mutually and not sequentially. As long as they 

are directed by consistent policies, they can, however, relationship synergistically, creating a symbiotic 

process of localized multiculturalism. This difference is one of the main contributions of the work as it 

provides a subtle insight about how policies can intervene in the process of pitting global and local 

educational goals. Besides, the paper points out the need to redefine multiculturalism in the Chinese 

social cultural background instead of just imitating the western models like the theory of multicultural 

citizenship by Kymlicka. With the integration of the world standards of respect and equality with the 

Chinese philosophy of diversity harmony and socialism, the study is going to present a localized 

pattern of multicultural education that would be able to balance intercultural awareness and cultural 

security as well as national identity. Nevertheless, the study has restricted area of study due to its 

regional nature and temporal limit(s) of the policy analysis. The ways in which the educational policy 

can keep the balance between cultural heritage and multicultural education dynamic in the broader 

regionally based and over a longer time span should be discussed in future studies, which will further 

develop the theory and practice of localized multiculturalism in China. 
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